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Message from the

Lara King, Phoenix Editor

We chose international employability as the theme of this issue because it has never been more
central, more complex, or more politically sensitive. Across higher education, the conversation has
shifted from viewing international careers as a specialist concern to recognising it as a core,
collective responsibility that spans institutions, teams and partnerships. As this issue demonstrates,
enhancing global graduate outcomes is not the work of one function, but a shared endeavour
embedded across recruitment, curriculum, employer engagement and alumni relations.

Today’s landscape is shaped by rapid change. Shifting visa policies, evolving employer perceptions
and an increasingly competitive global labour market are redefining what career success looks like
for international students. At the same time, advances in Al, digital technologies and transnational

education are transforming how, where and why students build their careers. These forces demand
agility from both students and the professionals who support them.

Yet amidst this complexity, a clear theme emerges: belonging and inclusion matter as much as skills.
Whether through embedding careers into the curriculum, designing culturally responsive
programmes, or fostering cross-institution collaboration, the most effective approaches recognise
that employability is deeply human. Confidence, identity and connection, to people, places and
opportunities, are critical to navigating global careers.

This issue also highlights the importance of starting early and thinking globally. From pre-arrival
guidance to international alumni networks, careers support is increasingly extending beyond
campus and across borders. At the same time, institutions are challenged to ensure equity:
international students must not sit at the margins of widening participation or employability
strategies, but at their heart.

What follows is a snapshot of innovation across the sector: creative partnerships, scalable models
and bold rethinking of careers practice. Together, these contributions remind us that international
employability is not just about destinations, it is about enabling students to imagine, shape and
succeed in futures that cross cultures, economies and borders. We also got to celebrate some of this
recently at our Academic Employability Awards 2026, and I'm pleased to feature two of the winners
in this issue on pages 10 and 49.

At its heart, international employability is about unlocking potential across borders. The articles here
show that, whatever the challenges, commitment, creativity and collaboration are shaping a future
full of promise, where we strive to position the UK as a welcoming and safe destination for
international students.

Best wishes,
Lara King, Phoenix Editor



Embedding global employability across
careers services

Noeleen Hammond Jones, Deputy Head for Work Related Learning
Lancaster University Management School Careers Team at Lancaster
University and Co-Chair of Graduate Futures Institute's International
Community of Practice, outlines how careers and employability teams
can build confidence, capability and shared responsibility in supporting

international students into positive global career destinations, and why embedding
international expertise across services is now critical to equitable student outcomes.

Working with international students has always been one of the most rewarding aspects
of my career. Yet across the sector, support for this cohort has often been positioned as
a specialist function rather than a shared responsibility. Historically, many services have
relied on a single expert or small team to manage international careers provision. While
this model once reflected demand, it is no longer sustainable.

International students now make up a significant proportion of the student population in
many UK institutions. At the same time, the graduate labour market has become more
complex, shaped by evolving immigration policy, salary thresholds and employer
perceptions. In this context, embedding international employability across entire careers
teams is not simply beneficial, it is essential and should be embraced as a shared
responsibility.

Encouragingly, we are seeing more international-focused roles emerging within services.
However, true impact depends on ensuring that all staff feel confident, informed and
empowered to support these students effectively.

Building confidence through knowledge and training

A key barrier for many careers professionals is a perceived lack of expertise in areas such
as visas, global labour markets and cross-cultural guidance. These are often seen as
highly specialised topics, leading to hesitation in engaging with international students or
employers.

In practice, staff do not need to be immigration specialists. What they do need is a
working knowledge of key routes such as the Graduate Route and Skilled Worker Route,
an understanding of common misconceptions, and the confidence to signpost to reliable
sources such as UKCISA or institutional guidance. Regular internal briefings, shared
resources and peer learning can play a significant role in building this baseline
knowledge.

Equally important is developing awareness of global labour markets. Too often, careers
provision remains UK-centric, despite many international students seeking opportunities
beyond the UK. Expanding knowledge beyond key regions and engaging with
international employers can help teams provide more relevant and inclusive guidance.



Within institutions, closer working between careers services, international recruitment
offices and academic departments, can help ensure consistent messaging and
support. Externally, partnerships with organisations such as the Graduate Futures
Institute the British Council and employer networks as well as partnering with other
institutions provide valuable insights, training opportunities and resources.

Practical approaches can also make a significant difference. These include:

e Embedding international content into mainstream careers provision rather than
offering it as an add-on

¢ Providing guidance and resources in multiple languages where appropriate

e Creating opportunities for staff to engage with international employers and alumni

e Sharing success stories to build confidence and challenge misconceptions

* Developing a robust international employability strategy and embedding it across
the institution.

Importantly, while digital tools and platforms can support delivery, they are not a
substitute for knowledgeable and confident staff. The human element remains central
to effective careers guidance.

Creating equitable outcomes through collective capability

Ultimately, supporting international students into positive destinations is about equity
and accountability. These students invest significantly in their education and bring
immense value to our institutions and communities. Our responsibility is to ensure they
have access to the same opportunities and support as their home peers.

This requires a shift in mindset from viewing international employability as a niche area
to recognising it as a core component of careers practice. It also requires institutional
commitment, with senior leadership playing a key role in prioritising resources, training
and inclusive strategies. By investing in staff capability, fostering collaboration and
engaging employers with confidence, we can create careers services that truly reflect
the diversity of our student populations.

Contact details
LinkedIn: https://www.linkedin.com/in/noeleen-hammond-jones/
WeChat ID: noeleen_hammondjones
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Cross-cultural curiosity and the air we breathe

Catherine Casale, Careers Consultant, University College London,
suggests that curiosity can help bridge some of the cross-cultural gaps in
expectations and understanding between higher education professionals
and international students. Drawing upon her Working in a Global World
workshop series, she includes tips which can deepen communication to
help international students feel recognised and included.

From the bang of the starting gun in induction week, an international student's
potential UK employability clock is running down. Whether students hope to work here,
or return directly to their home country, it is our job as careers professionals to make our
employability activities and teaching culturally accessible. With the graduate visa
reduced to 18 months, the race has gone from a 1500m to an 800m sprint.

In my experience working with UCL international students since 2017, many face three
types of challenge: academic; integration; and employability. Moving to a new country
is hard enough, even before being slammed by a demanding academic workload. In
one-to-ones and group settings (postgraduate cohorts composed of 66-89%
international students), | have experienced understandable resistance, active and
passive, by many in accepting HE-provided careers guidance. Sometimes this is
because of unrecognised cultural assumptions about priorities and values.
Concurrently, students often opt out of the enriching opportunities of university life that
will also enhance their employability. Reasons include lack of cultural awareness,
knowledge, and skills on the part of both HE staff and students.

We are immersed in our own culture's rules to the extent that we may not be aware of
many of them. They are the air we breathe. We take these rules for granted unless
something changes that grabs our attention (e.g. a fragrant or noxious smell). When
we step outside a familiar culture, whether in our own country or a foreign one, we
become very aware of what we are breathing. It can help to have some models for
how to navigate this new cultural complexity.

Working in a global world

Since 2021, | have been developing a series, Working in a Global World, to fill a gap in
student knowledge about cross-cultural communication and its connection to 21
century employability. Many people work in one country while interacting with
colleagues globally. Likewise, our campuses are full of students from all over the world.
For this reason, | teach cross-cultural principles because they have immediate
applicability and are transferrable.

The series has two strands. ‘Preparing for Today's International Job Market' focuses on
employability strategies and skills. ‘Cross-Cultural Communication: Beliefs, Values,
Identity’ is an extracurricular mini-module. Together, the two are designed to help 7
learners become cross-culturally competent.



In the communication strand, | introduce a succession of models for learners to adopt,
if they choose. | emphasise that the models we explore and test are an imperfect ‘'map’
of the world, bound in time and culture. | use Hofstede, Pedersen and Hofstede's three
components necessary for cross-cultural competency - Awareness, Knowledge, and
Skills, plus Motivation - as one of my primary teaching structures. We then move to a
layered succession of questions, models, and practical tools.

This is demanding learning. Examining beliefs and values requires active engagement
and openness. It requires adaptability, which ‘topped LinkedIn's Most In-Demand Skills
for 2024 with the biggest year-over-year growth'. It is a step in learning how to 'style’
switch', a key skill in today’s global marketplace.

Bringing cultures together

For this reason, | have worked primarily with students rather than staff because
international students have ‘skin in the game’; in other words, motivation. The students
are often bewildered, anxious, fearful, isolated, and even alienated by life in the UK.
This is not because they are helpless individuals, but because a range of fluctuating
emotions is a natural part of the process of adjusting, adapting, and acculturating to a
new place.

In contrast, local staff members living in our familiar worlds may not be as aware of
what is missing from our approaches and how we can use our knowledge to extend a
cultural helping hand. UK HE institutions include a rich array of staff from different
cultural backgrounds. Can we make more of this potpourri of perspectives and
experiences? This is where curiosity is our friend.

A simple way to move beyond cultural generalisations and see/hear individuals is to
adopt a strategy advocated by Batja Mesquita, 'slow down, ask questions, and listen'.
| bring this to mind when | experience the sometimes frustrating behaviours of cohorts
predominantly composed of a single culture; when surrounded by people like us, we
tend to act in accordance with that culture’s rules. Our entwined social training and
neurology keeps us breathing our own air. Likewise, these cohorts are breathing their
familiar air even if it is British rain spattered on the windows.

How can we create opportunities for individuals within a culturally homogenous group
to safely step outside those rules and comfort zones? | rely on an underlying strategy:
anticipate what could go wrong and prepare for eventualities, supported by sub-
strategies:


https://kulturiskvlevebi.weebly.com/uploads/1/8/3/7/18376403/hofstede_exploring_culture.pdf
https://kulturiskvlevebi.weebly.com/uploads/1/8/3/7/18376403/hofstede_exploring_culture.pdf
https://www.robertwalters.co.uk/insights/hiring-advice/blog/adaptability-the-skill-to-hire-for.html
https://www.robertwalters.co.uk/insights/hiring-advice/blog/adaptability-the-skill-to-hire-for.html
https://erinmeyer.com/resources/
https://erinmeyer.com/resources/
https://www.batjamesquita.com/

e Marketing: describe how a session will be structured,;

e Active learning: build comfort in classroom participation by scaling up from pairs to
larger groups while leaving whole group speaking optional;

¢ Slide design: supporting images with a few key words to keep a non-native
speaker on track with local terms and accents;

e Storytelling: illustrative examples to bring a culturally foreign concept to life;

» Affect: calm openness when talking about sensitive subjects (e.g., beliefs, values,
identity);

¢ Readl life suggestions for the development of awareness, knowledge, and skills
between sessions;

¢ |nternational student discussion facilitators and alumni speakers.

HE staff in a range of roles can adapt these strategies to their circumstances.

Let's move beyond the shared grey British weather we often commiserate about.
Instead, imagine a co-created cultural space where we are all breathing fresh scents
with full attention. We can learn from our newcomer students and they can learn from
us.

Contact details:
c.casale@ucl.ac.uk
linkedin.com/in/catherine-casale-8b746b16
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It takes a village: supporting international
student careers together

Naeem Amir, Careers Consultant (International) at Cardiff
Metropolitan University explains how he stopped waiting for
international students to find careers support — and instead
brought that support to them. By building relationships across
international student recruitment, employer services, the Students' Union and
academic schools, he has embedded careers into the full student lifecycle, from pre-
enrolment conversations to graduation, with everything tailored to the realities of the
UK graduate labour market.

International students arrive at UK universities carrying high ambitions and, often,
significant financial and family expectations. Yet the careers support they encounter is
frequently designed with domestic students in mind — unfamiliar in format and
disconnected from their actual starting point. At Cardiff Metropolitan University, we
decided the most effective way to change that was to stop waiting for international
students to find us and instead go to them.

Starting at the very beginning

Meaningful careers support for international students must start well before enrolment
— before a student has even chosen their university. By providing both our UK-based
and international staff with an overview of how the careers service can play an
important role in students' journeys, | have ensured that our International Student
Recruitment team, who is responsible for attracting students to Cardiff Met, are able to
speak confidently about the UK job market when engaging with prospective students
and their families. For many international students, knowing that dedicated careers
support awaits them on arrival is part of what makes Cardiff Met an attractive choice
to study. In this sense, careers provision forms part of the recruitment proposition itself.

The wider internal picture

Once students arrive, our International Student Support team ensures students
encounter the careers service early in their journey — through Welcome Week, Global
Week and the International Student Ambassador programme. By the time they meet
us in a classroom, we're already familiar to them.

One highlight of this collaborative spirit between Careers and International Student

Support was our inaugural ‘Global Alumni & International Students Connect Event’

during Spring Term 2025. Over fifty students, staff and alumni gathered for an evening
centred on a panel of five international graduates, now working across

communications, data science, academia, the charity sector and entrepreneurship. For
current students still figuring out what comes next, hearing from people who'd already

lived it was so valuable. Due to the success of this event, another one was organised

which took place at the beginning of May 2026. 10



Our employer services colleagues help us ensure that the opportunities we signpost within
sessions are genuinely accessible to international students, and our communications team
helps us tell these stories across the institution, building visibility and momentum via regular
student blogs.

Our Students' Union (SU) is also a trusted internal ally: the last three SU Presidents have been
international students, and we have worked closely with SU Officers, so they know exactly
who we are and what we offer. For many students, the SU is their first port of call when they
need help — and officers can now confidently direct them our way.

Taking the careers service into the curriculum

The starting point was a ‘proactive conversation’ with academics. Rather than expecting
students to independently discover careers provision, we approached staff directly —
particularly those teaching on programmes with the highest concentrations of international
students, such as MBA, MSc International Business Management and MSc Project
Management. The case was straightforward: if employability skills are embedded into the
curriculum, they become part of the student experience rather than an optional extra.

Those conversations have led to something substantial. We have now embedded careers
workshops and lectures into eight programmes across the School of Management and five
programmes across the School of Technologies — the two schools where our international
student numbers are highest. These sessions sit within modules, delivered to cohorts who are
already in the room and thinking about their futures.

The content is tailored specifically for international students navigating the UK graduate
labour market: CV writing for UK employer expectations, interview preparation, graduate visa
and post-study work routes, LinkedIn and networking, and planning-focused sessions
covering SWOT analysis and SMART goal-setting. Structured career planning gives students
a transferable toolkit they can apply wherever their career takes them.

What makes the academic partnership work

Embedding careers into the curriculum requires academics to trust that what you are
delivering is relevant and worth their students’ time. For us, building that trust has meant
being specific from the outset; not pitching a generic session but arriving with a clear
proposal tailored to the programme and the stage of study. An MBA student in their final
semester needs something different from an undergraduate in their first term, and academics
notice when you understand that.

Continuity matters too. We have worked to become a familiar presence within both schools,
by staying in contact with module leaders between sessions and following up with students
who engage with us. When academics see their students benefiting, doors open to further
programmes. Thirteen embedded programmes did not happen all at once; each one made
the next conversation easier.

11




Collaboration matters

What our experience at Cardiff Met shows, is that a cohesive international careers offer
spans the entire student lifecycle - from the moment a prospective student is deciding where
to study, to the point they walk across the graduation stage. It is built not by one team
working harder, but by many teams working together. Embedded programmes, a network of
internal partners, and an alumni event that started as an ideq, that is what joined up looks
like in practice.

Underpinning all of it is something simple but easily overlooked: the importance of being
visible. When international students see us in their classrooms, at their events and alongside
the people they already trust, they do not just find a service - they find a sense of belonging.
And for students far from home, that matters more than any workshop ever could.

Looking ahead

We were delighted when our work on the MSc International Business Management
programme won the Postgraduate Employability award at the Graduate Futures Academic
Employability Awards 2026. Plans are already in motion to extend embedded careers
sessions to more programmes beyond the Schools of Management and Technologies
alongside a growing calendar of events tailored specifically to the international student
experience.

Contact details
https://www.linkedin.com/in/naeemamir/
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International students and EDI: who is included
and who is overlooked?

Rhianna Skeates, formerly at Queen Mary University of
London, is now a Team Leader in International Careers for
UCL. With support from Rachel Hacking and the QMUL
Advice and Counselling team, she outlines how we can
encourage inclusive practice within EDI when working with
international students.

International students arrive in the UK with extraordinary ambitions and deep personal
investment, yet too often, the systems intended to promote fairness and inclusion
simply do not see them. As a Careers Consultant working specifically with international
students, | have spent the last few years grappling with a troubling realisation: much of
the sector's equality, diversity and inclusion (EDI) activity speaks primarily to domestic
students. And when international students are left out of the inclusion narrative, the
consequences are far-reaching, for students, employers and institutions alike.

The invisible category in “inclusive” practice

International students represent a hugely diverse population, linguistically, culturally
and ethnically. Yet despite this diversity, they frequently fall outside widening
participation measures, employer initiatives and national skills strategy frameworks
that describe a commitment to equity while quietly excluding one of the most diverse
cohorts in UK higher education.

This mismatch becomes even more apparent in employer engagement. Over the past
two years, volatile visa narratives and sensationalist headlines have contributed to
confusion, hesitancy and, in some cases, outright restrictions on international
applicants. | regularly hear from students who are told “We do not accept the
Graduate Route Visa”, a statement that is not only restrictive, but discriminatory. The
Equality Act 2010 requires employers to avoid unjustifiable restrictions based on
nationality or immigration category, and the Home Office's own_Code of Practice on
avoiding_unlawful discrimination makes this absolutely clear. Applicants should be
recruited based on merit, and right to work taken after skill eligibility is met. One's
passport should categorically not be used as reasoning not to interview an applicant.
Yet misunderstandings about the Graduate Route versus the Skilled Worker visa
persist, and students often bear the burden. Some even ask whether they should
anglicise their names on CVs to improve their chances, in the hopes of not drawing
attention to their overseas identities. This declaration is gut-wrenching to hear in
student appointments, and one that highlights the emotional toll of flawed,
inconsistent and sometimes exclusionary recruitment practices.

Why these exclusions matter

When inclusion frameworks overlook international students, we do more than fail to 13
meet institutional promises. We risk undermining fair recruitment principles sector-wide.
Employers lose access to global talent and diverse perspectives.


https://www.gov.uk/government/publications/right-to-work-checks-code-of-practice-on-avoiding-discrimination/code-of-practice-for-employers-avoiding-unlawful-discrimination-while-preventing-illegal-working-in-force-from-6-april-2022-accessible-version#what-is-discrimination
https://www.gov.uk/government/publications/right-to-work-checks-code-of-practice-on-avoiding-discrimination/code-of-practice-for-employers-avoiding-unlawful-discrimination-while-preventing-illegal-working-in-force-from-6-april-2022-accessible-version#what-is-discrimination

Universities risk reputational damage. And students who were promised a world-class
learning and career experience find themselves navigating unseen barriers, often alone.

At a time when national policy rhetoric focuses on skills shortages, productivity and the future
workforce, the contradiction is striking: how can the UK address its skills needs while sidelining
graduates who bring multilingual ability, global awareness and international experience?

Taking a proactive, partnership-based approach

At Queen Mary University of London, we have learned that meaningful inclusion requires
intentional, collaborative action. One example is our Navigating Right to Work workshop,
part of our Transition to Work flagship programme, delivered in partnership with our Advice
and Counselling team. These sessions demystify immigration rules, empower students to
advocate for themselves confidently and help staff deliver accurate, up-to-date guidance.
We also work with HR professionals and external partners such as immigration solicitors to
myth-bust employer misconceptions; not simply for reassurance, but to actively challenge
practices that exclude international applicants unnecessarily. Our SME Networking Breakfast,
for example, provides local businesses with insight into our student cohort, visa routes and
the benefits of inclusive recruitment. Often, hearing directly from an international alumnus,
showcasing someone whose career began exactly where our current students stand, is what
shifts an employer's thinking the most. Headlines contain scary numbers, but narratives and
real stories are what grip people.

Internally, we have strengthened our own systems too. Our Employer Engagement and
Internship teams receive training from our visa specialists, ensuring that business
development conversations uphold our commitment to fair access. We are also exploring
how institutional strategy can better reflect international student inclusion, whether through
due-diligence processes, vacancy approvals, or considering how widening participation
categories might evolve as the sector diversifies.

What would true inclusion look like?

For international students to be genuinely included within EDI agendas, we must stop
treating them as an optional add-on. Their perspectives should inform institutional strategy,
employer collaboration and graduate outcomes discussions from the beginning. Inclusion
should not depend on immigration category, funding status or OfS metrics, it should be
rooted in fairness.

If we, as a sector, commit to seeing international students as part of the inclusion
conversation rather than adjacent to it, we not only uphold equity, but strengthen our
institutions, enrich our communities and better prepare the workforce of the future. The
question is no longer “who is included?” but whether we are ready to redesign our systems so
that no one is overlooked.

Contact details:
r.skeates@ucl.ac.uk
https://www.linkedin.com/in/rhianna-skeates-01b103bb 14
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The Enhance Programme: where culture drives
career growth

Employability Team Leader Tony Murphy outlines how the
University of Liverpool Management School’'s Enhance
programme combines Liverpool’s vibrant heritage with the
international perspectives of its postgraduate students. The
result is a four week holistic journey that blends local insight,
cross-cultural collaboration, and structured career focused activities designed to
strengthen students’ professional readiness and long-term relationships.

How do you deliver personalised experiences to nearly 1000 international students
representing over 65 nationalities that improve their career decisions and prospects? In
2023, the University of Liverpool Management School (ULMS) sought to address this
challenge through the introduction of Enhance. Enhance aims to support the school’s
diverse international postgraduate community in securing high quality employment
while fostering a strong sense of belonging, blending career preparation with cultural
celebration and wellbeing. Employability is integrated with cultural exploration and the
diverse experiences of our students, while Liverpool City Region’s proud heritage
provides an inspiring backdrop as a place of discovery and learning.

We ensured the programme was fully inclusive and accessible to all master's students
by creating a dedicated site that provides a variety of additional and co-curricular
opportunities. Each semester features two intensive weeks launching with a career
conference and closing with a celebration evening. The career conference offers an
excellent opportunity to network with employers and connect with our alumni,
providing a platform to build new friendships that in turn boost engagement. The
annual awards evening brings students together in a formal setting to celebrate, with
the city’s heritage providing the backdrop for the occasion. Students are selected to
perform music and dance, share personal journeys, and reflect on their development
throughout the year.

Cultural influences informing design

We recognised that, although essential, mainstream careers support on its own wasn't
enough to sustain engagement across our postgraduate cohort. Given the wide range
of nationalities and courses, we wanted to reflect what they all had in common — a
story to tell and a relationship with the city itself. We were keen to create a stronger
sense of belonging and celebrate the richness of our students’ cultural identities. We
also aimed to help them connect with the heritage and culture of the city. We
appreciated that the experience of international students varies significantly, so we
wanted to find a way of harnessing this diverse cultural tapestry to help students
develop employability skills.


https://www.liverpool.ac.uk/management/study/postgraduate-taught/careers/enhance/

At the heart of Enhance is a unique combination of traditional careers support framed by
opportunities for students to share their traditions and personal stories. Enhance brings
together mainstream career staples such as skills development, employer engagement and
experiential learning with a chance to celebrate cultural heritage; developing a strong sense
of community and showcasing the vibrancy of our international cohort alongside that of a
city with a unique sense of identity.

Our peer-led Heritage and Culture celebration event invites students from different
backgrounds to form teams and access a small, allocated budget to create a celebration of
their heritage. This experience provides a distinctive employability opportunity: students
collaborate as a team, manage resources, and develop a showcase and presentation for
their peers. Celebrations take many forms, including traditional food, dance, cultural
storytelling and traditional dress. Winning teams are nominated to attend the Enhance
awards evening and showcase their journey.

We also wanted to weave Liverpool's rich heritage and culture into the Enhance programme
by hosting events in venues that are part of the city's identity. Our Careers Conference takes
place at landmark locations such as Aintree Racecourse, while mock assessment centre
experiences are held at the home of Liverpool Football Club - Anfield Stadium.

Delivering at scale

A key challenge we face is balancing the prominence of diverse cultural perspectives with the
need for scalable approaches. We wanted a staple that held it all together, so established a
guaranteed offer of an industry placement through strong collaborative partnerships.

Opportunities are designed to cater to a range of interests and include regional internships
with SMEs in partnership with our central careers team alongside global and UK based
industry projects delivered with Practera. For our Chinese students, we offer internships
returning home through our partners at mShare. The aim is to provide our postgraduate
cohort with a portfolio of experiential learning opportunities that reflect different
backgrounds and levels of experience as well as professional aspirations.

Adding to this blend of culture and scalable solutions are subject-specific co-curricular
options designed to accelerate students’ professional growth while tapping into the city’'s
history. Alongside earning valuable qualifications like the Six Sigma Green Belt, Operations
and Supply Chain Management students also get to visit Cammell Laird Shipbuilders, offering
a distinctive mix of professional certification and exposure to a key piece of local heritage.
Additionally, students are encouraged to engage in activities that promote enjoyment and
boost their wellbeing. Those who have collaborated in teams for career purposes are also
invited to take part in a Liverpool Georgian Quarter treasure hunt and are invited to attend
evening social events with a local theme such as the renowned Price of Football podcast,
featuring local celebrity guests

16
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Programme impact and outcomes

472 unique students have engaged with Enhance activities a total of 1526 times in the
2025/26 academic year and 93% of participants agree or strongly agree that it has helped
them feel ready to take the next step in their career journey. An MSc Marketing student
shared that the programme “will undoubtably inform my professional life going forward”.

We feel Enhance offers a transformative, scalable, and innovative offer that has reshaped
postgraduate employability support at ULMS. Culturally informed and timetable free,
Enhance empowers students to build confidence, gain meaningful experiences and celebrate
their personal journey and relationship with the city. As a result, our graduates leave not only
better equipped to thrive in a competitive global employment landscape, but also with a
strong sense of belonging—strengthening the likelihood that they will stay connected as
alumni and continue to support activities. To quote an MSc Business Analytics & Big Data
alumni: "“Being part of the Enhance Programme was a turning point for me, and it’s really
meaningful to now contribute and support the next cohort on their journey.”

Contact details
anthony.murphy@liverpool.ac.uk
www.linkedin.com/in/anthony-murphy-5aa01b82
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From classrooms to startups: rethinking global
employability

Evi Kontova, Work-based Learning Curriculum Development
Project Manager at London College of Communication (UAL),
reflects on a transnational partnership with the University of
Porto's innovation hub UPTEC. Drawing on both professional
practice and research into future-oriented employability, she
explores how embedding creative students within startup
ecosystems can support global career pathways and reshape how we understand
employability in creative education.

Recently, | have become increasingly interested in employability programmes moving
beyond preparing students for existing roles and instead supporting them in navigating
uncertain, global and rapidly evolving futures. My own early experiences as an
international student, transitioning from education into work, were marked by anxiety
and a lack of connection between academic learning and professional realities.

This has shaped my approach to employability, not simply as skills development, but as a
space where students begin to realise possible futures. As research on “possible selves”
suggests, imagining future identities plays a critical role in shaping motivation and action.

At London College of Communication, this thinking has informed the development of
alternative models within the Diploma in Professional Studies. Our partnership with UPTEC
(the Science and Technology Park at the University of Porto) delivered through the
‘School of Startups’ programme has been particularly impactful.

Learning inside a startup ecosystem

Developed following an Erasmus visit in 2022 and supported through University of the Arts

London Global Seed Funding in 2023, the partnership enables up to ten students annually to

spend three months embedded within Porto's startup ecosystem.

Rather than undertaking traditional placements, students become creative collaborators
within early-stage ventures across sectors including Al, sustainability, health and digital
technologies. Recent startups include ventures developing airspace visualisation, Al-
powered learning, and sustainable product tools.

The programme is structured to take startups from early-stage ideas to more developed
propositions through workshops, mentoring and iterative testing. School of Startups’
Programme Lead, Raphael Stanzani, said:

"Founders are encouraged to engage with market realities, refine their value propositions
and communicate effectively with different audiences.”

As Raphael emphasises, while founders often arrive with strong technical expertise,
developing communication is a critical capability, creating a natural intersection with
creative students.
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Student perspectives: confidence and contribution

Most striking in evaluating this partnership is learning how consistently students describe a
shift in confidence and professional identity.

Mara, a BA Immersive Media and Mixed Reality student, reflected:

“The experience solidified the necessity of everything | was taught previously in university. It
made me realise that | knew more than | thought. What was 'basic knowledge' to me in my
field, is something so precious and valuable to others.”

Working with a VR startup saw Mara advising founders and contributing to product
development - something she had not previously imagined. She is now working as a VR
developer with this startup, demonstrating how experiences can translate directly into
employment.

Devika, an international BA User Experience Design student, highlighted the importance of
working within ambiguity:

"I learned how to deal with people, talk to people, how to realise what your client wants...
because most of these clients didn't know what they were looking for.”

For Devika, the experience was less about applying predefined skills and more about learning
how to navigate uncertainty, interpret needs and shape solutions collaboratively.

These experiences point towards something beyond skills development. They represent
moments where students begin to test and reframe their sense of professional self.

From the startups’ perspectives, the presence of creative students introduces new ways of
thinking. Founders benefit from their external viewpoints. As they are not embedded within
the technical domain, students ask questions that expose assumptions and knowledge gaps.
This is particularly valuable in early-stage ventures with fluid ideas.

This is reinforced by feedback from Leonardo, founder of Verlantis, who highlighted students’
abilities to translate abstract ideas into tangible outcomes while also challenging
assumptions: “the initial design was not tailored to the final customer and [the students]
helped rethink it with that in mind”.

Challenges and learning from the partnership
The partnership has not been without challenges. Primarily designed for founders, students
must navigate ambiguity, define their own roles and proactively engage with startups, so the

experience can initially be disorienting. However, it also reflects the realities of
entrepreneurial environments, where expectations evolve.
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These challenges have highlighted the importance of clearer expectation-setting and more
structured interaction points. The students’ insights signal the need for hybrid models that
combine the openness of startup ecosystems with targeted academic scaffolding. Raphael
and | have identified student-startup matchmaking as a key developmental area and will be
testing new ideas in the next iteration.

Towards more inclusive and future-facing opportunities

The primary strength of this model is its inclusivity. The programme is accessible to students
regardless of passport status, supported through mobility funding and bursaries.

This is particularly important considering sector discussions around employability equity. It is
increasingly recognised that students do not solely need access to opportunities, but the
capacity to create them within volatile labour markets. The sector should rethink
employability as more than access to employment, but the capacity to navigate and shape
complex markets.

The UPTEC partnership aligns strongly with this, enabling students to engage with
entrepreneurship not as an abstract concept, but as a lived, collaborative and international
practice.

In reflection, | see it representing a broader shift in how we understand employability within
creative education. International startup ecosystems offer spaces where students can:

e apply skills in real-world contexts

e develop confidence and professional agency

¢ puild international networks

e develop cultural competencies through cross-cultural collaboration
e engage with entrepreneurial workflows

However, their value goes beyond this. These experiences take place at a critical threshold,
where students stop imagining their futures and enact them. It is here that professional
identities begin to take shape. As Bryant and Knight (2019)'s Anthropology of the Future
suggests, it is within these moments of uncertainty and anticipation that the most meaningful
forms of future-making emerge.

For me, the key lesson is that employability in creative education must move beyond
preparing students for predefined roles. Instead, it should create spaces where students can
imagine, test and begin to realise futures they want to inhabit and shape.

Contact details:
Evi.kontova@lcc.arts.ac.uk
https://www.linkedin.com/in/evi-kontova-8ba88620/
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Empowering employability teams when
working with international students

With the jobs market for international students studying in the UK
becoming increasingly complex, university careers services have had to
adapt. Nicola Varley, Career Development Consultant at Nottingham
Trent University (NTU), outlines work being undertaken within the
Employability Team to increase staff confidence when working with
international students to create an enhanced and accessible offer.

The current careers landscape for international students is challenging, and many careers
practitioners will be familiar with students expecting a level of support which does not align
with the offer or resources of the service. Coupled with changes to student and graduate
visas, it can be a difficult system to navigate for both students, and careers and
employability teams.

At NTU, anecdotal feedback from our international students showed that while interactions
with the employability service were positive, the offer did not always align with their
expectations pre-arrival, and in some cases, the terminology used was misunderstood. In the
summer of 2025, Carla Campbell, Associate Director — Student Development, launched a
project to upskill our Employability Student Development Team (SDT) looking at the language
we use to ensure that it translates across cultures. | was tasked as project lead.

Understanding staff development needs

UCAS figures show approximately 15% of NTU students are international and make up a large
number of our student appointments. Queries range from difficulties in securing part-time
roles, placements and graduate opportunities, to visa confusion and a feeling that (to
paraphrase) "“employers don't want us.” Faced with such complexities, some SDT members
reported a lack of confidence when working with international cohorts, as many of the
barriers faced by these students were beyond their control.

One of my first actions as project lead was to gain a better understanding of SDT confidence
levels and where further training and development was required. This involved sending out a
short questionnaire, comparing confidence levels when working with home and international
students. These were slightly lower when working with overseas students.

Team members reported feeling unable to respond to certain questions from international
students; for example, we cannot advise on the issue of student and graduate visas, which
has led to a feeling of “passing students on”. It was therefore necessary to empower the
team to signpost where appropriate - both internally to our International Student Support
Services and NTU Global, and externally to sites such as UKCISA and UKVI, and purchased
platforms including Student Circus and GoinGlobal - whilst also ensuring we are meeting the
students’ needs in service where we can.
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Collaborating across NTU

From speaking to colleagues across NTU, it was clear that internationalisation was a priority
but often explored in silos. | drew on expertise and research from NTU's Centre for Academic
Development and Quality (CADQ) and NTU Global, to create in-house training for the SDT
and collate a bank of useful resources. An initial session at the start of the 2025/26 academic
was met with a positive reception from staff and a reported increase in confidence when
working with international students.

This preliminary training was followed by a bespoke session for the Employability team on
“cross-cultural communications”, delivered by Maggie Laurikova, Global Student Experience
Project Officer with NTU Global. This focused on Maggie's research into the international
student experience, how we can best understand these students’ needs, and support them
on their journeys, whilst also understanding that international students are not a monolith
and each have their own unique needs, expectations and goadls.

Wider collaboration

As part of this project, | also drew upon some of the excellent resources and training from
colleagues across the sector. This included attending a webinar from the Graduate Futures
Institute International Task Group on Working with international students: Back to basics,
making use of the groups’ Guidelines for supporting international students in careers services
and ensuring that the findings from these were disseminated across the team. Specifically,
we have taken on board some terminology suggestions, such as not using culturally-specific
phrases like “bootcamp”; this may also benefit home students.

A National Institute for Career Education and Counselling (NICEC) seminar on Aligning_careers
provision for international cohorts also highlighted the occasional disparity between
students’ expectations and reality and provided insights into key differences in career
terminology across cultures. These language and terminology suggestions have been
incorporated into our bank of resources.

As a department, we also work closely with Student Circus, using the site as a tool for
students to find roles, as well as information on requirements and recruitment standards for
working in different countries. Our training within the team has focused on how we can best
utilise these resources, ensuring everyone is aware of the full scope of the website. and
incorporating these learnings into our one-to-one appointments and delivery with students.
Student Circus also hosted webinars for our students on “Understanding the UK jolb market”
and "Networking for job search success.”
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Next steps

The initial training and resources within the SDT have been met positively, with an increase in
confidence when working with international students and an increase in promotion of
Student Circus webinars, and visa workshops provided by Paragon Law. Going forward, there
is an appetite for refresher training, a desire to broaden our understanding of international
labour markets, and to work with international students to compile case studies of their
career journeys and tactics for success.

We are now trialing bespoke sessions for postgraduate international students in our schools
of Architecture, Design and the Built Environment, and Nottingham School of Art and Design.
These are being tailored in direct response to focus groups and questionnaires from these
cohorts, and post session feedback will influence further interventions.

While there will no doubt be further changes and challenges to come, by empowering
careers teams with knowledge and resources, we are increasing our capacity to provide a
high-quality service to international as well as home students.

Contact details:
nicola.varley@ntu.ac.uk
linkedin.com/in/nicolavarley,
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Destination Scotland: Supporting international
graduate retention in Scotland

Emily Sandwell, International Careers Consultant at the University of
Stirling and Jim Campbell, Assistant Director of Careers at the University
of St Andrews share their story behind ‘Destination Scotland'. This
collaborative webinar showcased support for international students to
transition into the graduate labour market in Scotland, in response to
several critical challenges facing Scotland’s higher education sector and
its wider economy.

In November 2025, a broad coadlition including university careers services, government
departments, and sector bodies worked jointly to design and deliver a webinar highlighting
post-study opportunities and support for those wishing to remain in Scotland. This case study
details the context behind the online seminar, how it came about, and the impact the
initiative had.

Setting the scene

We begin by summarising the multi-faceted challenges which instigated the project. Firstly,
there is a need to counter the prevailing perception that most graduate opportunities are
concentrated in London. The UK Migration Advisory Committee’s rapid review of the
Graduate Route visa revealed that nearly 40% of applicants listed a London address at the
point of application, despite London accounting for a significantly smaller proportion of
student visa holders. By contrast, Scotland accounted for 8.8% of student visas but only 7.5%
of Graduate Route applications. This finding suggests many of the country’s international
students are indeed choosing London over Scotland.

The haemorrhaging of international talent sits within a broader demographic crisis. Numerous
Scottish regions are experiencing sustained declines in their working-age populations. The
Scottish Government warns that maintaining current migration levels is essential for avoiding
further population decline and preserving economic resilience. It argues that any reduction in
net migration, particularly under new UK Government restrictions, poses significant risks for
Scotland'’s long-term prosperity.

Aligned with these demographic pressures are well-documented skills shortages across
several strategic sectors. Forecasts by the Fraser of Allander Institute and The Scottish
Government identify future gaps in digital and technology roles, renewable energy,
engineering, advanced manufacturing, and health and social care. Aside from population
ageing, these shortages are also driven by a combination of digital transformation, and
Scotland'’s transition to a net-zero economy. International graduates, many of whom are
equipped with specialised technical skills, represent a crucial source of future workforce
capacity.
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The longer-term value of this pool of graduate talent was also recognised in Scotland's first
International Education Strategy (IES) launched in 2024. While its primary focus is to enhance
Scotland'’s global reputation as a study destination, there is also a clear emphasis on
international graduate retention. One tangible outcome of the IES has been the
establishment of Scotland'’s Migration Service, which offers immigration advice and support
to students and graduates considering long-term opportunities in Scotland.

Designing a response

What quickly became clear to project partners was that while lots of good work was taking
place across the country in response to the challenges set out above, it was often happening
in parallel. We realised that by joining forces there was an opportunity to deliver a high-
profile event which could attract students and graduates at scale and showcase both the
opportunities and support available in Scotland.

Once this shared purpose was established, we turned to the question of format. Working with
Universities Scotland and Connected Scotland, we evaluated several options from an
in-person conference to workshops or alumni networking. However, considerations of
accessibility, reach and limited resources remained central. A national online webinar
emerged as the best solution. It allowed us to draw together voices from across Scotland,
remove barriers associated with travel and cost, and reach a large, geographically dispersed
audience.

Content and contributors

Titled Destination Scotland, the webinar was scheduled for November 2025. The aim of the
content was to combine labour market insight, practical guidance and lived experience. The
first half of the session centred on opportunities and available support. Alison Malcolm from
the Scottish Funding Council opened with Scotland’s future skills priorities, emphasising
growth areas such as digital technology, engineering and renewable energy. She reinforced
the message that international graduates play a vital role in meeting Scotland'’s skills needs.
Nadine Reilly from the Scottish Government then introduced Scotland’s Migration Service,
outlining the practical guidance available for students exploring visa options. This was
complemented by insights from Sai Shraddha S. Viswanathan of NUS Scotland, who
highlighted employer perspectives and the progress, alongside challenges, surrounding use
of visas for recruitment purposes.

Further contributions from Anne Marie Graham, Chief Executive of UKCISA and Helen
Etheridge, Alumni UK lead with the British Council, broadened the picture, highlighting
immigration guidance, global networks and the ongoing support available beyond
graduation.
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The second half featured an alumni panel, providing the lived experience students
consistently say they value most. Graduates discussed their experiences of navigating visa
processes, adjusting to workplace culture, and building professional networks, while also
highlighting the opportunities they found in Scotland's labour market. One panellist
emphasised the role of support networks in turning what felt like a complex process into
something achievable.

Impact and next steps

The online format proved highly effective: there were 615 individual registrations which
translated into 269 live attendees. In student and graduate feedback, the webinar was
described as “insightful,” “inspirational” and “eye-opening,” with many noting the impact of
hearing real stories from recent graduates. Encouraged by its success, representatives from
the participating organisations resolved to repeat the event in the autumn of this year.

The success of the seminar has stimulated wider sector conversations, with invitations for us
to contribute to national initiatives such as the Scottish Government's review of the
International Education Strategy and work within the Universities Scotland International
Network. The initiative demonstrates that by uniting around shared strategic goals, higher
education and government partners can combine effectively to simultaneously support
international graduates and make a valuable contribution to addressing Scotland'’s looming
demographic and economic needs.

The webinar recording remains available on the Alumni UK YouTube channel.

Contact details:
http://www.linkedin.com/in/jdcampbell]
http://www.linkedin.com/in/emilysandwell
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Designing for outcomes: work-based learning
for international students

Kate Daubney, Careers & Employability Consultant, Practera -
Advisory Board Member ‘ iy,
Jane Hallett, Managing Director, Practera UK V

International students have diverse expectations of their UK university experience
depending on their age, career readiness and professional aspirations. But in the
context of a challenging visa environment, they often have difficulties in accessing a
valuable and credible experience of the workplace during or alongside their degree.

Practera has developed partnerships with UK universities in the last couple of years
which have not only deepened the value proposition of international study by
guaranteeing authentic work experience for these students, but which also address
the difficulties in entering the UK labour market. So how are these students being
supported to develop their career readiness, employability and work readiness by
gaining relevant, actionable experience towards their next professional step?

Specialised programme designs

There is no ‘one size fits all’ for international students, even on the same degree
programme, so any experiential learning of work needs to be adaptable to their
countries of origin, languages, linguistic capabilities and career readiness. Experiential
learning programmes are best scaffolded with preparatory learning, reflection on
career readiness and skills, and goal-setting. By embedding this approach in
experiential learning design, every student is met ‘'where they are’. Wrapping that
around anything from a two-week extra-curricular ‘Global Industry Project’ for 5000
international postgraduate students to an eight-week in-curriculum project in
Engineering and Physical Sciences - as the University of Leeds has - increases impact
and learning gained. At Leeds, their Practera programme completion rate is 94%, and
88% of students feel more confident in what they can offer an employer.

Meeting students where they might end up

In 2025, King's College London (KCL) asked Practera to help them address a challenge
that is not unique, but is important; supporting international students in gaining
professional experiences in their home country and in the UK. For KCL, the target

student demographic were Chinese nationals. So, KCL deployed a two-way China-UK
employability programme. For postgraduates returning to China, it featured dual-
language Chinese cultural intelligence and employability modules and a four-week
industry project with Chinese employers. For Chinese offer holders, the scheme

included UK-specific employability modules and projects with UK employers. Both

streams concluded with an industry panel event and a China-based Careers Fair. 27



The results were excellent: 96% of final reports were rated High or Outstanding by industry
partners, and 89% of students would recommend the programme. This provides tangible
evidence for graduates to showcase how international study enhanced their employability.

Authentic but also Al-powered

Since 2023, Practera has integrated Al as a partner to authentic experiential learning and
international experiences. Institutions are increasingly seeking to equip students with
professional Al capabilities and experience. For example, students on LSE's Generative Al
Practitioners Certificate programme can develop Al skills through completion of Al skills
modules and then apply these skills - ethically and effectively - in real projects with real
employers. The platform also provides students the option to receive and critique Al ‘client’
feedback on their work; the platform is configured to provide structured, personalised
feedback against pre-defined rubrics and exemplars. Particularly for less career-ready
international students, this additional layer of scaffolding, feedback and support enhances
their confidence, Al skills and overall experience by helping them reach the required level of
excellence for their industry-facing reports.

If you're looking to design and deliver impactful, scalable work-based learning experiences
for international students, contact Practera via connect@practera.com

Contact details:
https://www.linkedin.com/in/jane-hallett-edtech/
https://www.linkedin.com/in/katedaubney/
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Debrief on “Global Talents, Local Impact”: an
international student focused employer event

Jessica Farnhill, International Employability Officer at the University of
York and co-lead of the Yorkshire Universities Network for International
Student Employability reflects on the groups’ recent employer facing
event, the benefits of collaborative working, and employer feedback on
the barriers they face.

The Yorkshire Universities Network for International Student Employability (YuNISE) was
established in April 2024 and currently comprises staff from Leeds Beckett University, Leeds
Trinity University, the University of Bradford, the University of Huddersfield, the University of
Hull, the University of Leeds, the University of Sheffield, and the University of York. Meeting
online every two months, the group is an informal, collaborative platform for sharing
experiences, challenges and ideas in supporting international student employability.

Since the introduction of the Graduate Visa, Yorkshire universities have seen a significant rise
in international students seeking post-study work, with numbers now stabilising. Yet the SMEs
that make up the majority of enterprises in our region often lack the HR capacity and
immigration knowledge to confidently navigate visa routes. This is significant because
international students and graduates are an incredibly valuable - and essential - part of
both our university communities, and our regional landscape. International students and
graduates bring international perspectives, understanding of different cultures and valuable
language skills to both our classrooms and our local enterprises. Having moved across the
world and studied at an advanced level, often in a second or third language, they are also
necessarily awash with the soft skills most in demand in the global workplace: adaptability,
proactivity, initiative, etc. With this in mind, there is the potential that the vast majority of
employers across Yorkshire are missing the opportunity to engage with a truly significant
regional skills pipeline. In September 2025, we piloted an employer-facing webinar
addressing this issue.

Objectives of the event

We designed and delivered an employer facing webinar in September 2025, with the aim of
helping businesses access our collective international student and graduate talent pool.
Specifically we hoped to:
* Raise awareness of our international student population, here in Yorkshire.
* Explore the benefits of recruiting an international student or graduate.
e Showcase case studies from local businesses who have hired international students or
graduates.
* Provide practical expertise through our lawyer partner, Ward Hadaway, demystifying the
hiring process.

Important secondary objectives included testing employer appetite and gaining feedback
on challenges they faced in order to design further collaborative support. 20



Event design and delivery

Christine Robinson (Leeds Beckett University) project managed the event. The design and
promotion was highly collaborative, with different members taking responsibility for recruiting
a solicitor guest speaker, marketing the event, designing the slides, identifying case studies,
and delivery on the day. Regular meetings ensured the event remained cohesive, and key
decisions could be made effectively. During this period the event was promoted widely
across our institutions, including by employer newsletters, social media, third party
organisations such as Chambers of Commerce and local authorities, and personal contacts.

Yiyun Ling (University of Sheffield) collated and presented the case studies, which showcased
the breadth of expertise and impact international graduates can bring to their employers.
Marc Steward (University of Leeds) secured the assistance of Ward Hadaway to explain the
processes involved in hiring an international graduate through both the Graduate and Skilled
Worker routes. Marc Steward and Mark Wilkinson (University of Hull) prepared and presented
the slides, and staff from the University of Bradford, Leeds Trinity University and the University
of York attended to ensure participating businesses could follow up with representatives from
their local institution.

The event took place online via Microsoft Teams to ensure it was accessible to employers
across the region, during early afternoon when it was felt employer availability might be most
likely. A pulse menti survey was shared to test understanding at the start and end of the
session, along with a feedback form at the close of the event.

Participation, engagement and feedback

The Microsoft registration page received 85 views, and 59 event registrations. 17 employers
attended the event: all SMEs and microbusinesses from across Yorkshire. The chat was busy
throughout the event, every employer stayed for the first 60 minutes, and over half watched
the full 20 minutes. The pulse survey demonstrated an increase in understanding in how to
employ international students and graduates. One employer completed the post event
feedback form, reporting that while the event was very helpful, the complexity of visa
processes makes them unwilling to proceed without legal support, which they cannot
currently afford.

Key insights and recommendations

This event reinforced sector evidence that employers (particularly SME's) are hesitant to
engage with complex and changeable visa processes. This experience underlined the
conclusion that unless the visas become less complex and more reliable, a longer-term,
higher-level intervention is required. Operationally, the event demonstrated the value of
regional collaboration. Delivering a single joint event improved efficiency, expanded reach,
and enabled a unified, credible source of information through multi-institution representation.

30



Recommendations:

e Conduct further research into SME barriers to hiring international graduates, involving
employers in shaping support.

» Create a sustained, region-wide employer facing programme offering guidance (e.g.
events, online resources, legal insights).

¢ Ensure coordinated activity and consistent messaging across Yorkshire institutions.

e Lobby government to stabilise visa regulations and introduce incentives for SMEs hiring
international graduates.

Contact details:
jessica.farnhillyoung@york.ac.uk
https://www.linkedin.com/in/jessica-farnhill-young-596596234/
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Supporting transnational learners: University of
London reimagines international careers services

From the University of London Careers Service, Director
Victoria Wade and Associate Directors Laura Brammar and
James Weaver explore what the rise in transnational
education means for employability; the systemic challenges
it poses, and how their careers service is responding through
innovative careers education, employability initiatives and
stakeholder engagement.

Transnational education (TNE) is reshaping global higher education with more students
than ever studying for UK degrees overseas. According to HESA the number of TNE
students continues to rise and now matches the number of international students
physically studying_in the UK.

What is TNE?

Transnational education allows students to study for a UK-awarded degree without
relocating to the UK. It includes distance and online learning, dual or joint degrees and
teaching partnerships with local institutions. This presents extraordinary reach but also
complex questions, chiefly: how do we deliver equitable, scalable and locally relevant
careers support to thousands of learners across diverse locations, industries and
career stages?

At the University of London, this question sits at the heart of our work. We have circa
40,000 distance and flexible learners in over 180 countries, with some studying
independently and others attending one of our 100 Recognised Teaching Centres
(RTCs). The University of London Careers Service (UoLCS) is designed to support this
dispersed student community, providing global employability resources, localised
insights, and career development frameworks that work across borders and sectors.

Understanding TNE: Complexity meets opportunity

A key proponent of TNE is that it expands access to world-class education without the
financial or logistical barriers of relocation. It is not simply UK education delivered
abroad, but a distinct educational experience shaped by local contexts, digital
infrastructures and global labour market dynamics. This generates several
employability challenges being addressed by UoLCS:
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1. Scalability at a global level

A dispersed population requires careers services that function across time zones, academic
levels and digital environments. Our offer includes self-paced micro-modules, peer-led career
activities, repeated live events, recordings of employer and alumni sessions, and
self-assessment tools that guide students to tailored resources. Third-party platforms
including CV checkers and work simulations support scalability and guarantee high-quality
access regardless of country or work schedule; since launch in October 2023, 3268 students
have uploaded approximately 15,000 CVs and cover letters, saving around 600 days of
possible appointment time. Transdisciplinary problem-solving projects bring students
together across countries, disciplines and year groups, providing rich peer learning
opportunities and mirroring the collaborative nature of global workplaces. Recent
evaluations showed that 95% of students understood that sharing diverse experiences can
enhance decision-making and 90% reported that hearing viewpoints from different cultures
and sectors helped them to gain new perspectives.

2. Applicability across countries and labour markets

Advice designed for the UK cannot automatically translate elsewhere; students need
context-specific insights on recruitment practices, economic trends, cultural norms and
professional standards to help them apply global skills to local opportunities. UoLCS creates
employability content that blends global career trends with local market relevance; this
includes labour market guides for different regions, sector-specific webinars and podcasts
tailored to regional realities.

3. Relevance across career stages and pathways

TNE cohorts include students at different stages of their careers, many balancing study with
work or other responsibilities. The UoLCS model is built around the Career Stage Framework
(CSF) which recognises the diverse experience profiles of our global learners by segmenting
them into career starters, changers and developers. This allows us to deliver personalised
and scalable careers education that meets the student where they are in their career
journey.

4. Curriculum alignment across jurisdictions

We collaborate with academic teams to embed employability into modules through
mapping our Global Employability Skills into the curriculum and offering transcript-recognised
micro-modules highlighting transferable capabilities. Co-delivered with employers and
alumni, these resources ensure employability is woven through the academic journey, and
aligns with local accreditation requirements, delivery models and partner expectations.

5. Global employer engagement

To be effective, employer engagement for TNE students must be locally grounded and
globally connected, taking into account regional labour market priorities. We collaborate
with RTC colleagues and local organisations to develop a multilayered approach where
organisations can work directly with RTCs, and also contribute to a wider central programme.
We use key employers and our alumni community to ensure students have access to current
opportunities and exposure to the labour market.
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6. Working in partnership

We work closely with our Alumni team to harness their insights for sector, employer events
and mentoring. Graduates who understand the TNE model and have navigated diverse
labour markets provide lived experience that anchors our employability education and
enables them to describe how they have effectively marketed their degree to employers. Our
global Student Careers Feedback Panel further strengthens this partnership model by
providing ongoing insights that shape our services and ensure they remain responsive to
student needs.

7. Data underpins our strategy

Robust employability provision for a global TNE community requires decisions grounded in
accurate, timely and meaningful data. We draw on careers registration, career stage
framework segmentation, demographic insights and engagement analytics to identify
regional needs, monitor sectoral trends and determine where to focus investment. These
insights guide how we plan and deliver interventions with RTCs and employers, ensuring our
offer remains evidence-based, scalable and locally meaningful for students across the world.

Reflection

Supporting global transnational education learners demands more than adapting existing
careers models; it requires redesigning them for a world where students, employers and
labour markets are deeply interconnected but locally distinct. By addressing the challenges
outlined above, UoLCS is creating a new vision of what international careers and
employability can look like - one built intentionally for a global classroom and the full diversity
of TNE journeys.

By uniting a global vision with meaningful local insight, we equip TNE students to navigate
complexity with confidence, enabling them to thrive wherever they are, whatever sector they
aspire to enter, and at every stage of their evolving career journey.

Contact:

https://www.linkedin.com/in/victoriawade/ Victoria Wade, Director University of London
Careers Service

https://www.linkedin.com/in/laurabrammar/ Laura Brammar, Associate Director University
of London Careers Service — Online, Distance and Flexible Learners
https://www.linkedin.com/in/jamesdweaver James Weaver, Associate Director
(Engagement & Insights) University of London Careers Service
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Prepare to Network: Collaborating with CodeBase

Emily Sandwell, International Careers Consultant at the University of
Stirling, explores how targeted local partnerships can help international
students overcome networking barriers and build meaningful
professional connections within their local business community.

For many international students, developing professional networks can present
additional challenges as they adjust to a new country, unfamiliar professional norms,
and different expectations around networking and employer engagement. Although
the University of Stirling campus offers a strong sense of community, its campus-based
environment can mean that students, particularly those living on campus, can have
limited engagement with the city itself and with local employers. To address this, the
university developed a targeted networking initiative in collaboration with CodeBase
Stirling, aimed at supporting international students to build confidence and
connections within the local business community.

The collaboration builds on an existing relationship, supported by alumni who
contribute valuable lived experience. Alumni involvement notably strengthened the
partnership, with former international students contributing lived experience and a

genuine desire to give back, enhancing both the relevance and impact of the initiative.

This shared commitment created a mutually beneficial partnership, offering students
greater access to professional networks while supporting employers to better
understand and engage with global talent.

As part of this collaboration, CodeBase agreed to open its Unfiltered monthly
networking events to international students and graduates, enabling these
opportunities to be promoted on a regular basis. This approach established a
sustainable model of engagement, providing continuous access to networking
opportunities rather than a one-off intervention. While CodeBase is known as a centre
for digital innovation, the Unfiltered events are deliberately inclusive, welcoming
participants from a wide range of sectors and professional backgrounds.
International Careers Consultant, Emily Sandwell said ‘Hosting the networking off
campus, within a recognised hub of the local business community, was a deliberate
choice. We wanted to encourage international students to explore the local business
community and get out and about’

To maintain a supportive link with the university, a careers consultant or member of the
work- based learning team regularly attends CodeBase Unfiltered, providing a familiar
presence and helping to facilitate conversations between students and employers
where appropriate.
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to ensure students felt prepared to engage meaningfully, the careers service adopted a
scaffolded approach to networking skills development. A one-hour “Prepare to Network”
workshop was delivered in both the autumn and spring semesters ahead of the Unfiltered
events. These sessions focused on demystifying networking, emphasising that it is not about

asking for a job, but about building relationships, gaining insight, and developing professional

confidence.

International Careers Consultant, Emily Sandwell, shared ‘Reminding students that it's a two
way process was important, we encouraged students to think about useful information that
they can also share'.

A welcoming, informal setting with refreshments helped encourage natural conversation.
Following the preparatory workshop, students participated in the CodeBase Unfiltered
Breakfast Networking event, allowing them to immediately apply their learning by engaging
with local founders and professionals. Guest employers supported discussions and shared
insight into their own career journeys, contributing to a relaxed and supportive environment.
Student feedback highlighted increased confidence in approaching employers, improved
understanding of networking expectations, and a stronger sense of connection to the local
business community.

"The value isn't in what we give students, it's in who they meet. Hot desking at CodeBase
Stirling and attending events like Unfiltered brings emerging talent and businesses together
in the same space, informally and authentically. For companies looking to connect with local
and international talent, that proximity is where the most meaningful professional
relationships begin." Gabriella Marrero-Chan, Event and Engagement Officer, Codebase
Every month on average, 10-15 employers attend CodeBase Stirling's Unfiltered alongside
participation from around 10-15 University of Stirling students. While relatively small in scale,
this has been a deliberate strength, creating a more informal and supportive environment in
which students feel comfortable engaging with employers. This setting encourages more
meaningful conversations and helps build confidence in networking.

The partnership with CodeBase continues beyond the initial activity, with international
students accessing a regular, monthly networking space that supports ongoing confidence-
building, employer engagement, and integration into Stirling’s local business ecosystem.
Notably, conversations initiated through the programme have resulted in consultancy
projects and internships, with clear potential to lead to graduate employment.

Contact:
Emily.sandwell@stir.ac.uk
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Shaping career expectations before international
students arrive

Sheri Lawal, Careers Consultant (International) at Manchester
Metropolitan University, reflects on the role of careers services in
supporting international students in the pre-arrival journey, helping
them make more informed choices and develop early understanding

of studying and working in the UK. As students become increasingly
cost-sensitive and focused on return on investment, she explores how early

engagement shapes these expectations and career planning.

In our webinars with international offer holders, we introduce the careers and
employability support available at Manchester Met, from personalised guidance and
employability events to flagship employability initiatives such as Week 6, GoGlobal
and Future Me, alongside placement pathways and opportunities to build skills and
networks. Knowing what support is available before arrival helps build familiarity and
trust. Yet awareness is not a one-off activity. International students are navigating
complex decisions about return on investment, visa constraints, sponsorship realities
and whether studying in the UK aligns with their longer-term goals. Building
understanding and engagement requires multiple touchpoints throughout the student
journey, beginning before arrival and continuing once students are on campus.

Shaping expectations early on

At Manchester Met, careers support for international students increasingly extends
beyond on-campus provision into earlier stages of the student journey and pre-arrival
engagement. This creates opportunities for careers expertise to contribute to the
prospective student experience, helping students engage with employability and
career development before they arrive.

This reflects a growing recognition of the role employability and career outcomes play
in international student decision-making. Following an internal review in 2024,
Manchester Met strengthened its focus on pre-arrival careers support in response to
recommendations informed by student feedback. Across the review, employability and
career outcomes emerged as important factors shaping international students'
expectations and decision-making before arrival. Pre-arrival engagement provides
opportunities to raise awareness of careers and employability support, explore
aspirations and outcomes, and encourage students to think proactively about how
they will engage with opportunities once they arrive. It also creates space for more
informed discussions about labour market realities, recruitment processes and the
practical considerations that shape career planning for international students. This
work also requires maintaining a clear professional lens, ensuring that careers expertise
contributes balanced, realistic and student-centred perspectives within wider
institutional messaging.
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Practical approaches

At Manchester Met, pre-arrival careers engagement is delivered through a coordinated
model that combines digital engagement, structured programmes and student-led insight to
support international students before they arrive in the UK. This ensures careers and
employability are embedded across multiple touchpoints throughout the decision-making
and transition phase.

A key feature of this model is Jumpstart, developed in partnership with Student Circus, which
provides international offer holders with structured pre-arrival access to UK-focused careers
resources, including CV development, job search preparation, and guidance on visa and
work rights. In parallel, the International Student Information Pack, hosted within Manchester
Met's flagship co-curricular programme Rise, offers a digital pre-arrival resource co-created
by students and staff. Designed to help international students feel confident and prepared
before moving to the UK, it combines practical guidance, student insight and self-directed
learning to support transition, belonging and early career thinking.

These initiatives sit alongside offer-holder communications, agent-facing resources and
Unibuddy engagement with student ambassadors and staff, ensuring consistent messaging
around employability, opportunity and transition before arrival.

Student voice is central to this approach. In offer-holder webinars, Peer Guides such as
Rutaba share lived experience of studying and preparing for careers in the UK. As she
reflected: "l found it essential to join prospective student webinars to get a feel for the
university and the country | was applying to, given it was such a significant decision”. Hearing
directly from current students helps build trust and relatability at a key decision-making
stage.

This is complemented by alumni-led “Career Journeys” webinars, where graduates reflect on
their transition into employment and further study, offering insight into post-study pathways
and the role of early careers engagement.

Together, these initiatives move careers engagement beyond traditional pre-arrival
webinars. They provide prospective and offer-holder students with multiple opportunities to
engage with employability before arrival through structured resources, peer learning,
graduate insight and direct access to careers expertise. This helps build familiarity with
support services while encouraging students to view career development as part of their
wider transition to university.

Taken together, these activities form a connected pre-arrival ecosystem that extends into a
broader on-campus offer including one-to-one guidance, employer engagement, visa and
employability workshops, and support within the dedicated Careers Space. This continuity
ensures pre-arrival engagement is the start of an integrated careers journey at Manchester
Met. It also reflects a broader recognition that the student experience begins well before
enrolment, creating opportunities for careers services to contribute earlier to students'
planning, expectations and understanding of future pathways.
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Shaping careers support from the start

Careers expertise plays an increasingly central role in shaping the international student
experience before arrival, contributing to early discussions about study choices,
employability and future pathways. This work is embedded across wider institutional activity
alongside colleagues in recruitment, marketing and other professional services.

This requires balancing different priorities while maintaining a clear focus on the accuracy
and integrity of careers messaging. Framing careers input as transparent and realistic
information has helped strengthen its position within pre-arrival activity and ensures students
receive consistent guidance at an early stage.

Prospective students often begin narrowing their choices months before arrival. By this stage,
expectations about employability, career outcomes and life after graduation may already be
forming.

This early engagement sits within broader structural realities that shape international
graduate outcomes and employment pathways. While it cannot remove barriers such as visa
restrictions or employer practices, it can help students understand these factors in advance,
engage more proactively with opportunities, and make more informed choices about
whether studying in the UK aligns with their goals.

Ultimately, the role of careers services is not only to support transition once students arrive,
but to contribute earlier to how expectations are formed and decisions are made.

Contact details:
s.lawal@mmu.ac.uk
https://www.linkedin.com/in/lawalsheri
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Beyond boundaries: managing expectations,
nhavigating culture and advocating for
International students

Gemma Witts, Distance Learning Technologist at University of Kent.
Gemma worked in HE Employability for over a decade and recently
completed her MA in Career Guidance top-up at the University of West of
Scotland where her dissertation focused on the experiences of UK careers
advisers supporting international students

International students form a growing share of the UK postgraduate cohort, bringing
ambition, experience, and clear goals. However, many arrive with different assumptions
about what “careers support” involves.

A recent qualitative study with UK careers advisers who support international students
highlights the need for a more navigational model of guidance.

Three themes stood out: managing expectations, helping students navigate UK labour
market culture, and a rising role for adviser advocacy.

Expectation management

Advisers reported that many international students expect a directive, placement-focused
service, similar to models in other countries. The UK approach—focused on developing
independent career navigation skills—can therefore lead to confusion or frustration.

Advisers described feeling overwhelmed during peak periods, balancing empathy with the
need for professional boundaries. Visa questions complicate matters further: students
understandably link career decisions with visa redlities, yet advisers are not permitted to offer
immigration advice. Many advisers felt this left their guidance “incomplete”.

What could help:
e Clear pre-arrival messaging outlining careers support and what to expect
» Co-delivered careers/visa sessions
¢ Frameworks to support consistent boundary-setting.

Cultural navigation

Perhaps the clearest finding was that international postgraduates rarely struggle with career
direction; instead, they struggle with navigating the UK system.

Here, advisers find themselves delivering a form of navigational guidance, specific to
international students - helping students understand unfamiliar employment routes, cultural
norms and expectations. This involves support in all the following ways:

¢ Managing expectations shaped by prior experience and recruitment agents

e Signposting to visa information and accessing internal university support systems

e Explaining UK job terminology, recruitment cycles, and workplace norms

e Supporting articulation of transferable skills and networking practices

¢ Rebuilding confidence after cultural adjustment.
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This model blends cultural awareness, labour market education, and confidence-building. It
requires time and coordination across the university but is rarely reflected in service KPIs.
What could help:
e Early workshops on UK recruitment basics
e Programme-embedded content on professional communication and employer
expectations
e Sector-wide resources for international labour market orientation.

Advocacy

A striking theme was advisers' growing sense of advocacy. Many described frustration at
employer misconceptions about sponsorship and felt they should be advocating on their
student’s behalf. Others noted that international employability work can be overlooked
internally - sometimes appearing as an “add-on” rather than a core function. Some advisers
were building visa and sponsorship knowledge in their own time, to better support students,
despite feeling it should be formally recognised and properly resourced.
What could help:

* Protected time for staff upskilling

e Employer engagement to address sponsorship myths

e Supporting students to respond to visa-related questions.

Looking ahead: moving towards a more sustainable model

Effective support for international students requires more than goodwill. It depends on
specialist training, cross-department collaboration, and recognition that international
employability is central to the student experience.

A sustainable model might include:
e Pre-arrival employability guidance to set realistic expectations
* Integrated support across careers, visa and academic teams to ensure consistency for
students
» Specidalist roles or training pathways to support international careers guidance
e Embracing the navigational model as core practice
e Partnering with organisations that have specific expertise in this area.

To enhance international student employability, the University of Kent has partnered with
Student Circus and Group GTI to support both targeted service delivery and staff
development in international employability. Provision includes pre-arrival courses, dedicated
online resources, tailored careers events, and clear guidance through international student
webpages outlining the scope of support. Pre-arrival video content and structured pathway
programmes further reinforce expectations and preparedness. This integrated approach
demonstrates how targeted partnerships and strategy can strengthen outcomes, ensuring
international students are supported effectively and consistently.

International students add significant value to the UK. Careers advisers are working hard to
support them, but systems must evolve to match the scale and complexity of need. With
thanks to James Corbin, Head of Careers, Employability and Skills at the University of Kent.

Contact details:
G.Witts@kent.ac.uk
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Developing You: inspiration, tools
and opportunities

Dr Tania Lyden, Associate Professor at the University of Warwick and
Course Director for CEIGHE shares insights that create different
perspectives on continuing professional development, member stories "

to inspire you and learning opportunities to tempt you. !5

£
-

Improving our cultural awareness?

As module leader for Challenges of Careers Work in Higher Education, | see
practitioners analysing the challenge of supporting international students in their
search for work experience and jobs in the UK and their home countries. They develop
recommendations to improve their services. Central to this is our expectation that
international students must adapt.

The Cultural Preparation Process Model (CPPM) provides a framework to better
understand how culture influences how people engage with their careers (Arulmani,
2014). As practitioners we see international students struggling to engage effectively
with the UK labour market, with us, and our services. We see students experience
‘acculturation’, adapting their cultural understanding, and losing the ‘enculturated
equilibrium’ that existed prior to moving to the UK, where they understood career and
recruitment. However, is it just students who should adapt?

Practitioner positionality

Systems Theory Framework shows us that our client interactions rest on our historical
experiences and our culture, amongst other influences (Patton & McMahon, 2006). We
support others from our own positionality, assumptions, and ways of looking at things.
To support our international students, we must explore life beyond our own culture if we
have any hope of understanding their needs.

Steps we can take

A simple first step might be reading about the unfamiliar cultures of our students.
Forming a better understanding of Chinese culture, for instance, may involve learning
about the influence of Confucianism, the development of relationships (Guanxi), how
to communicate well, and exploring cultural traditions and values.

Another option is to engage in more diverse communities. Before working at the
University of Warwick, | had limited experience of teaching students from China. Each
year spent interacting with our full-time MA students helps me to better understand
the challenges students face and the lives they hope to lead in the future.
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It also enables me to build better relationships, trust, and communicate more effectively. Of
course, this involves actively seeking knowledge and listening with an open heart. Reflecting
deeply on these interactions is key if we are to better identify our own positionality in relation
to our students. Consider what opportunities you have to engage more with international
students.

We must also challenge stereotypes we hold about international students. We can't really
anticipate how students' life histories have influenced them. So, challenging our assumptions
as we support students is essential. We should not assume that our culture ‘is best'. For
certain students, a more collectivist approach to career decisions may be best for them even
if that may not be most convincing for UK recruiters.

Finally, as someone with power ourselves, we should foster inclusion in whatever we do. Can
you collaborate with international student partners? Can you advocate for international
students for early cultural training and reaching out to employers to educate them about
hiring international students?

Whichever way we look at supporting international students, our success depends on our
willingness to question our own assumptions and the lens that we use to understand those
around us. By challenging our thinking and being curious about our international students
and their cultures, we can make significant strides forward to great effect.

\

Why not explore the Graduate Futures Institute’s resource bank?

Tick ‘international and global’ to find

%4 A recap of International Employability Unpacked.

%4 Supporting international students with psychometric testing
%4 Working with international students: back to basics video.

And much more...

Contact details:
https://www.linkedin.com/in/tlyden/
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Looking to streamline
your mentoring programme?

Introducing sfG MentorNet - a fully-supported and

secure online mentoring platform.

Based in the UK, we're committed
to helping universities, charities
and businesses streamline their
mentoring programmes by
reducing administration.

sfG MentorNet provides an easy to
use, highly customisable platform
that allows mentors and mentees
to register, create profiles, make a
match, build relationships and
access resources - whilst allowing
administrators to have full
visibility of how the programme is
running.

We currently work with a number
of AGCAS members and are always
happy to give anyone who may be
interested, a demonstration of sfG
MentorNet. Whether you're looking
for a demo, a 30 day free trial, or
would just like to have a chat
about your mentoring programme,
please get in touch.

Find out more:
@ www.sfGMentorNet.com
@ sfG MentorNet

sfG MentorNet

4L,

Supported Mentoring Software



The impact of Al on early career choices

A new report provides an evidence-based picture of how Al is

beginning to influence early career decision-making among young 4
people in the UK, explains Chris Rea, head of strategic relationships
for Prospects at Jisc.

There is growing uncertainty about how labour market opportunities, entry-level roles
and the skills required are changing due to Al

Our Al and Early Careers report explores the views of 30 employers, gathered by the
Institute of Student Employers, alongside Prospects' survey of more than 700 young
people to identify emerging trends in labour market sentiment and the implications for
careers services.

Perception gap

Overall, 42% of undergraduate students said they had already changed or were
considering changing their careers because of Al and this was most likely among older
students and men.

The most common reason was fear that Al could replace their job (69%). However, half
of employers said just a few (1-10%) roles would be replaced, and 32% said they did not
expect to replace any roles.

At the moment, entry-level recruitment volumes are predominantly driven more by
external market uncertainty, strategic restructuring, and budget pressures than by Al
itself. In fact, employers indicated that entry-level hiring numbers would remain at
similar levels over the next three years (53%), and 27% anticipated increases.

Respondents to the survey were also concerned that their role would be reshaped by
Al (57%). However, employers are at a relatively early stage - just 10% are reshaping
roles and 60% expect to review them in the next one to two years.

Employers are mainly making small adjustments to tasks rather than formal job
redesign. They highlighted five skills that will become more important as early career
roles evolve: critical thinking and judgement; communication and interpersonal skills; Al
and data literacy; adaptability and learning agility; and emotional intelligence and
human-centred skills.

Mixed emotions
There were also positive drivers for changing careers; mainly that they had learned

new Al skills (36%), Al had opened up new opportunities (29%) or a higher-paying role
(32%).
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Male respondents were more likely to give positive reasons for changing career than females,
and to feel excited about Al's impact (19% vs 11%). They were less likely to report anxiety (22%
Vs 29%) or unhappiness (11% vs 15%).

Disabled respondents, meanwhile, were more likely to feel uncertain and pessimistic. With
45% considering changing careers compared to 33% of non-disabled students (33%), they
were also twice as likely to say they felt unhappy about Al's role in their future careers (22% vs
11%) and 1.3 times as likely to report anxiety.

This underlines the need for more targeted support for disabled students and the importance
of highlighting the ways in which Al can support and expand their opportunities.

This support includes disability-centred and environment-adapting innovations such as
Al-powered hearing and speech tools, real-time access solutions for deaf and visually
impaired users, accessible job-search interfaces, integrated GPS support, and bias-reducing
job-matching services.

The role of education

The report found that students who feel better equipped - whether through qualifications,
prior experience or emerging Al skills - were more inclined to see opportunity when
considering Al's role in their future career than threat.

Students highlighted five areas they would like education to support them with: Practical
skills and training; current information, trends and capabilities; labour market impact and
career guidance; ethics, privacy and responsible use; and curriculum integration and policy
clarity.

By improving communication, providing clearer information about how Al is actually being
adopted, and ensuring that students learn the practical and ethical skills they need, careers
services can help students feel more confident about the changes ahead while also
preparing them for a future with Al.

Contact details:
https://luminate.prospects.ac.uk
https://www.prospects.ac.uk
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Researcher’s Digest

Julia Yates, Professor of Organisational Psychology at
City, University of London, shares her latest digest of
careers-related research.

Dalvadi, D., Patel, S., Mishra, J. P., & Shah, D. D. K. (2026). Artificial Intelligence and
Digital Natives: Examining Decision-Making Processes of Gen Z. Advances in Consumer
Research, 3(1).

There is a lot of speculation about Al and career development at the moment, so it was
refreshing to be reading this study that reports some actual empirical evidence about its
impact on Gen Zs' career decision making. The authors found that the participants relied
heavily on Al to help them make their choices, using it in different ways, most often to
generate a shortlist of suitable jobs, and to help them work out which kinds of roles might
suit them best. The authors highlighted the interesting impact that using Al had on the
young people's cognitive processes. On the plus side, Al seemed to make it easier for
young people to take a more data-driven approach to their decision making — offering
an easy route to a manageable number of sensible options to consider. This seems like
an excellent use of Al — we know that cognitive overload is a key stumbling blocks for
young people as they make their career choices so if Al can offer Gen Zs a useful,
manageable, curated starting point that's brilliant. The downside, however, according to
the authors of this paper, is that young people can end up over-relying on Al for critical
thinking, and even deferring to Al to make decisions for them. It seems that in our digital
age, career practitioners have a crucial role to play in boosting young people's digital
cognitive career skills - ensuring that they are aware of the subtle influence that Al can
exert and showing them how to use Al to support their decision making rather than
outsourcing it.

Stevens, R. (2026). Exploring one-to-one career guidance: Appointment lengths,
guidance models, and existential topics. Journal of the National Institute for Career
Education and Counselling, 56(1), 97-116.

Robin Stevens, career consultant at King's has written a lovely article reporting the
findings of a study that explored the current state of one-to-one guidance in HEls in the
UK. Amongst other questions, Stevens asked the practitioners about the nature of their
career conversations with students, and specifically, the degree to which their clients
bring ‘existential’ questions to them. Stevens notes that defining existentialism is not an
easy matter, but suggests it would include topics such as a client’s sense of self,
authenticity and purpose, career-related anxiety and a search for meaning. Every one of
his 84 participants said that they encountered such topics within their work, most often
career-related anxiety, developing a sense of purpose and a sense of self. Stevens
wonders whether our professional training prepares and equips us to deal effectively with
topics such as these. | share his call to action here to encourage our profession to
recognise that these sorts of discussions are often central to contemporary career
conversations and explore approaches, tools and technigues that can help us to address /7
these sorts of topics productively.



Stefana, A., Fazia, T., & Nova, A. (2026). The therapeutic relationship in in-person, video call,
and telephone psychotherapy sessions. British Journal of Clinical Psychology.

Most of us conduct at least some of our one to one appointments online these days and so
although this study was looking at psychotherapy rather than careers guidance, | thought
there were some useful parallels. This paper reports the findings of a large scale study,
looking at over 1000 clients who had accessed therapy. The researchers compared the
clients' perceptions of the relationships they had formed with their counsellors, to see
whether there were differences between those who received counselling via telephone, video
conferencing and face to face. In this study, they found that clients who had received their
counselling via telephone reported lower levels of satisfaction with their relationship with their
counsellor, but the differences between in person and video conferencing were minimal. I'd
be interested to hear your views on this but | was surprised that there was no meaningful
difference between video conference and in person relationships. Other studies I've come
across have shown that practitioners (coaches and counsellors) have found that authentic
relationships with clients are easier to develop in person so it's really interesting to hear that
clients don't necessarily experience this in the same way.

Goodwin, J., Finn, J., Dowling, M., Pearson, L., & Gough, R. (2025). Can media influence
people's career choices? A systematic review. Australian Journal of Career Development,
34(2), 134-141.

We know that there are all sorts of different factors that influence our career choices: the
impact of parents, friends, schools and community on career decisions have all been well-
researched throughout the years. But one area of influence that has, perhaps surprisingly,
received far less academic attention is the impact of the media. In this paper, the authors
present the results of a systematic review of research that has looked at this phenomenon.
They found just seven peer reviewed papers over the last ten years that had explored this
topic, six of which focused on university students. The key takeaway is that, yes, people do
report being influenced by the media, and that TV programmes, films and video games were
found to be the most influential forms of media — more so than books and other print media.
Not everyone is equally susceptible to this influence, and it seems that women were less likely
than men, and white and Asian students were less likely than those from other racial groups
to be influenced. The authors discuss their findings in the light of the issue of limited
representation in the media (we know, for example, that women are less likely to take lead
roles in films) and the lack of realistic on-screen portrayals. But the authors also suggested
that careers services could capitalise on this tendency by embracing multimedia approaches
to enhance critical reflection within career education.

Contact details:
julia.yates.J@city.ac.uk
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Award winner at our Academic Employability
Awards 2026

University of the West of England: building global career confidence for
international top-up students

Category: International Employability and Global Skills supported by ISE
Institution: University of the West of England

Programme: Academic and Professional Development, College of Business
and Law

Academic and Professional Development is an embedded employability and global skills
module for final-year international top-up students in the College of Business and Law at
the University of the West of England. Each year, the module supports around 500 to 600
students to understand labour markets, develop application materials and make
informed career decisions.

The module is academically led, co-delivered with Careers input and strengthened by
alumni role modelling.

The challenge

International top-up students have limited time to adapt to UK academic expectations
while making important decisions about work, visas, further study and future careers.
Many are unfamiliar with UK recruitment culture, professional communication norms and
expectations around evidencing skills.

The module was designed to turn academic transition into career readiness, while
recognising the personal pressures students may be carrying.

What they did

Employability is built into the assessed curriculum rather than offered as optional extra
support. Students complete a structured labour market analysis, learning how graduate
labour markets work, how to interpret skills signals and how to use credible information to
plan their next steps.
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Students compare the UK with their home country or another destination, developing
global career literacy and intercultural awareness.

They then create an assessed professional portfolio. Each student identifies a real role
aligned with their goals and produces:

e a tailored CV;

e a cover letter aligned to UK professional standards;

* a personal development plan translating reflection into action.

Teaching is iterative. Students draft, receive feedback and redraft until their work is
application-ready.

The module also provides substantial additional support beyond scheduled teaching.
Each year, the team delivers more than 60 to 70 hours of extra contact time through
drop-in clinics, one-to-one document reviews, targeted coaching and responsive
support at assessment and application points. Alumni return as speakers and mentors,
helping current students build social capital and see a range of possible futures.

Results

In the 2025/26 APD module survey, with 271 respondents:
* 98.5% said teaching was engaging always or most of the time;
98.5% said they could access a lot of support or a good level of support;
95.5% found the assessment brief clear or very clear;
97.0% found the marking rubric clear or very clear,;
83.4% were very or quite confident they would do well on the module.

Student stories show how the approach translated into outcomes. Examples included
students securing UK roles, progressing into management positions and applying the
module’s guidance directly to live job applications.

What others can learn

The APD model shows the importance of combining assessment, labour market literacy
and sustained human support. International employability work is strongest when it
avoids a single definition of success and validates multiple destinations: UK employment,
work in home countries, entrepreneurship or postgraduate study. The approach is
transferable because it focuses on durable outputs students can use immediately.

Cardiff Metropolitan University: embedding employability in
an international postgraduate programme

Category: Postgraduate Employability

Institution: Cardiff Metropolitan University
Programme: MSc International Business Management
Read about their award-winning entry on page 10.
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